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The current thesis tracked the French language development of a group of children progressing through Grades 1-3 of Toronto’s Early French Immersion
program. In addition to language and cognitive tasks, information on children’s language and social background was collected. Results showed effects of SES
and bilingualism on aspects of children’s developing French language proficiency.

Background o Resuls

* Seminal evaluations of French Immersion have We found no differences in nonverbal intelligence tests by SES or Bilingualism. However,
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Conclusion

* Differences in French language proficiency exist between middle and high SES students, with greater performance among the high SES group.

* Monolingual and bilingual students performed similarly over the first two years, with greater improvements in French vocabulary among bilinguals in Year 3.

* The findings demonstrate the effectiveness of Early French Immersion for French language acquisition, while also taking into account the diverse
backgrounds of students currently enrolled in the program.



